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Incorporating technology seems to have positive effects on improving students ’motivation on 
EFL (English as a Foreign Language) learning. One of strategies that can be used to improve 
students ’motivation in EFL classrooms is incorporating digital storytelling or an amalgamation 
of audio, text, animation and voice. Therefore, the present study aims to analyze the effects of 
digital storytelling to motivation of a group of Indonesian EFL learners. The present study 
applied a quasi-experiment design. The participants of present study are 19 college students who 
are divided into experimental and control classes. In order to obtain the results, a set of 
questionnaires adapted toward digital storytelling motivation are distributed to the participants. 
Besides that, semi-structured interviews were conducted to two students to provide deeper 
insights toward the effects of digital storytelling on students ’motivation. In addition, English 
tests were given before and after the treatment. The results show that the experimental class 
shows a slightly higher level of motivation than the control class. In addition, the respondents 
considered digital storytelling as beneficial for improving their English skills and creativity. 
Besides that, students in the experimental class performed better in English test than the ones in 
the control class after treatment. Thus, it can be said that digital storytelling seems to have 
positive effects on students.  
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Technology has been used to improve EFL (English as a Foreign Language) learners‟ 
motivation. One of learning strategies that teachers can employ is by integrating technology to 
EFL classrooms. Besides being a vital approach that may influence learning, teaching curricula, 
and materials (Wang & Li, 2000), learners‟ interests toward gadgets such as smartphones, tablets, 
and else (Yoon, 2013) can encourage teachers to integrate multimedia devices to the class 
(Byrnes & Wasik, 2009; Vincent, 2006). Teachers should consider changing or extending their 
traditional learning strategies to virtual ones where students are more familiar with it (Burmark, 
2004; Burn & Reed, 1999; Chu, 1995; Cradler, McNabb, Freeman, & Burchett, 2002; Pierson, 2001; 
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Pritchard, 2004). Thus, incorporating technology seems important to improve students‟ 
motivation.  
Besides having positive effects on students‟ motivation, digital storytelling can be 
considered as an effective outlet to integrate technology to EFL learning. It is because digital 
storytelling includes all skills of digital literacy (Dogan & Robin, 2007) or an ability to read and 
analyze media as well as evaluating and applying knowledge obtained from digital environment 
(Jones-Kavalier & Flannigan, 2008). In addition, digital storytelling can provide students with an 
opportunity to practice their digital literacy skills, making it effective to improve students‟ 
motivation and interest (Robin, 2006; Verdugo & Belmonte, 2007). This might lead to the 
improvement of students‟ motivation (Razmi, Pourali, & Nozad, 2014). Based on the above 
arguments, integrating technology and improving students‟ motivation can be done by 
employing digital storytelling to the classrooms.  
In regards of the point mentioned in the previous paragraph, a study which specifically 
analyses the effects of digital storytelling toward students‟ motivation in EFL (English as a 
foreign language) learning seems important to be conducted. It is because such study might 
provide better insights on the effects of technology integration and EFL students‟ motivation. 
(Aktas & Yurt, 2017) analyzed the effects of digital storytelling on achievement, motivation of 
learners on a group of EFL learners in Turkey while (Krisnawati & Julianingsih, 2019) 
investigated the effects of digital storytelling on students‟ motivation and effectiveness in 
trigonometric learning on a group of mathematics learners in Indonesia. However, there is a lack 
of studies which specifically investigates the effects of digital storytelling on EFL students‟ 
motivation in Indonesia. Beath (2010) argues that students‟ motivation from diverse groups of 
learners need to be conducted due to the complex nature of motivation which depends on its 
respondents. Thus, investigating various groups of learners might provide more details to this 
elusive concept. Hence, the present study needs to be conducted because it will give deeper 
insights on the effects of digital storytelling on EFL students‟ motivation in Indonesia. 
Specifically, the present study is guided by following research questions:    
RQ.1. What are the effects of digital storytelling‟ integration toward motivation of a group of FL 
learners in Indonesia? 
RQ.2. How digital storytelling affects students‟ motivation to learn English?   
 
Literature Review 
The present section aims to discuss theories and studies which serve as the foundation of 
the present study. In order to provide a better organization, the present section will be divided 
into two sub-sections; motivational strategy and digital storytelling.  
 
Motivation 
Although it has an important position in language learning (Dörnyei, 2005; Gardner, 1985), 
motivation is a complex phenomenon which may be difficult to be defined by one single theory 
(Petrides, 2006). In this context, motivation refers to a set of efforts, intents, and attitudes to 
achieve goals in language learning (Loewen & Reindeers, 2011; Gardner, 2005; Dörnyei & Ottó, 
1998). Motivation has a cause and effect relationship with students‟ attitudes (Bradford, 2007; 
Gardner & Lambert, 1972). Gardner (1985) in his socio-educational model theory remarked that 
“motivation has three main variables; attitudes toward learning condition, instrumental factors, 
and integrative factors” (Gardner, 2001, p 6). Several studies also show a relationship among 
those factors (Okuniewski, 2012; Beath, 2010; Nikitina & Furuoka, 2006). Thus, it seems 
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Although Gardner‟s theory is considered as one of the most influential ones (Taie & 
Afshari, 2015; Gu, 2009; & MacIntyre, 2007), his theory is not one without criticisms (Belmechri 
& Hummel, 1998; Crookes & Schmidt, 1991; Oxford & Shearin, 1994). Gardner‟s theory seems 
unable to explain various learning contexts in different country (Dörnyei, 2005). A study of 
Dörnyei and Csizér (2002) toward 953 students of foreign languages (English, German, French, 
Italian, and Russian) showed that participants had no intentions to blend with native speakers of 
those languages, a focal point of Gardner‟s integrative motivation. Besides considered as an 
enigma (Dörnyei, 2003), integrative motivation cannot explain the conditions in which foreign 
language learners do not want to integrate with native speakers‟ communities (Oxford & Shearin, 
1994; Crookes & Schmidt, 1991; & Au, 1988). It is why Gardner‟s theory seems failed to explain 
a learning situation in which a language has become a global one, something experienced by 
English language.  
In regards of the above point, several theories have sprung up to explain students‟ 
motivation in FL learning. One of theories used to describe students‟ motivation in FL learning 
is Deci and Ryan‟s (1985) Self-Identification Theory or SDT. Besides explaining facets of 
students‟ conditions which influenced by both internal and external factors, this theory is 
valuable to investigate students‟ motivation because it supports a dynamic view of motivation 
(Beath, 2010). Furthermore, to explain students‟ motivation, Ryan and Deci (2000) divide it into 
intrinsic and extrinsic motivation. While intrinsic motivation can be defined as a state where a 
student learns FL because of their own interest or its interesting nature, extrinsic motivation 
refers to a state where students learn FL because of external factors such as praises, presents, or 
else. Both types of motivation are important because whereas intrinsic motivation can fulfil 
psychological needs (Deci & Ryan, 2000), Beath‟s (2010) study shows that students can be 
motivated intrinsically when they are faced with supportive learning environment and obtain 
suitable extrinsic motivation. Thus, teachers need to know ways to build students‟ extrinsic 
motivation by providing interesting tasks to attract students‟ interests (Ryan & Deci, 2000). 
Related to the previous paragraph, teachers have important roles in maintaining students‟ 
motivation. One of ways teachers can do to maintain students‟ motivation is through applying 
motivational strategies. In this sense, motivational strategies refer to techniques applied by 
teachers to build students‟ positive attitudes toward FL learning (Dörnyei, 2003; Dörnyei 2001). 
Teachers have crucial roles in providing motivational strategies (Dörnyei, 2007; Fives & 
Manning, 2005 & Chambers, 1999). By providing a suitable motivational strategy to students, 
teacher can improve their motivation. Thus, a teacher needs to know motivational strategies such 
as tasks or activities that can be implemented to students. Several studies show a positive 
relationship between tasks given to students and students‟ motivation (Cheng & Dörnyei, 2007; 
Dörnyei & Csizer, 1998). Therefore, teachers should give tasks or activities that can nurture 
students‟ motivation and interests. It is because people will be more willing to spend time for 
things they consider as interesting (Cheng & Dörnyei, 2007). Thus, teachers need to know 
students‟ interests outside of the class because it can impact positively to learning and teaching 
process (Hardre´, Sullivan, & Roberts. 2008; Mayer, 1998). Based on the above points, a teacher 
needs to motivate his students by providing them with motivational strategies that are suited 
with students‟ interests.  
Considering its importance in maintaining students‟ interest, motivational strategies need to 
be a focus in the analysis of foreign language learning (Cheng & Dörnyei, 2007). In addition, 
despite recommendations made by teachers regarding techniques to motivate students, there is 
still a need to scientifically justify those claims (Gardner & Tremblay, 1994). It is why analysis 
toward motivational strategies has become a focus of experts in English language learning 
(Wong, 2014; Sugita & Osamu, 2010; & Chambers, 1999). In addition, identifying contributing 
factors to the provision of motivational strategies can provide a more effective teaching and 
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learning to students (Wong, 2014). Hence, conducting studies related to motivational strategies 
might be valuable to analyze its success in FL learning.  
 
Digital storytelling 
One of motivational strategies used to improve students‟ motivation is integrating digital 
storytelling to FL learning. If it is used properly, storytelling can have positive impacts on 
teaching (McDrury & Alterio, 2002; Clandinin & Connelly, 1998; & McEwan & Egan, 1995). 
Digital storytelling is one of storytelling forms that can be used in EFL learning and teaching. In 
this sense, digital storytelling can be defined as a practice to share stories through various 
mediums such as images, texts, voice, music, video and animation (Lambert, 2002). Digital 
storytelling has several benefits when it is implemented to language classroom. In addition to 
improving fluency, both written and oral, digital storytelling can be an interesting students‟ 
project (Vinogradova, Linville, & Bickel,  2011). Besides allowing students to recreate various 
stories and manage diverse sources to create contents, digital storytelling helps improving their 
collaboration and interpersonal communicative skills when students are tasked to create digital 
stories in pairs or groups (Moradi & Chen, 2019). Several studies show the merits of digital 
storytelling in improving students‟ linguistic skills in foreign language classrooms (Bell, 2008; 
Castaneda, 2013; Ono, Ishihara, & Yamashiro, 2012; &  Dal, 2010). Wang and Zhan (2010) also 
found that students whom are familiar with digital storytelling can remember materials quicker 
and apply knowledge easily. In addition, digital storytelling seems effective to improve students‟ 
motivation by giving chances to students to practice their digital knowledge (Verdugo & 
Belmonte, 2007; & Robin, 2006). The integration of digital storytelling in language learning can 
help improving language learners‟ critical thing, digital literacy, collaboration, their ability to make 
decisions, and their language skills (Ahmed, 2019; Kim & Lee. 2018). Based on the above points, 
integrating digital storytelling to FL classroom seems beneficial to students.  
Furthermore, several studies suggest the benefits of integrating digital storytelling to FL 
classroom. Xie‟s (2016) study suggests positive relationship between integrating digital 
storytelling and students‟ motivation as well as efficiency. In addition, the results of Aktas and 
Yurt‟s (2017) study indicate a positive impact of digital storytelling toward the success of 
students‟ academic achievements, motivation, and retention. Specifically, a study of LoBello 
(2015) toward a group of students in New York, the USA shows a positive effect of digital 
storytelling toward level of students‟ motivation and writing skills. In addition, it is argued that 
digital storytelling is capable to improve students‟ motivation to write „unconsciously‟ and 
encourage them without no tendencies to write (Xu, Park & Baek, 2011). Besides that, digital 
storytelling may have positive effects on students‟ speaking skills. Two studies show that less 
confident students who rarely talked in the classroom were more motivated to improve their 
English when creating digital storytelling (Ono, 2014; Ono et al, 2012). The above studies 




The present study used a quasi-experiment design to obtain the results. The research 
instruments are questionnaires and semi-structured interviews. Two set of questionnaires 
adapted from Deci and Ryan‟s (2002) Self-Determination Theory (SDT) and Yoon (2013) about 
the effects of digital storytelling to students‟ motivation were distributed to the respondents. The 
questionnaires use a Likert scale with following responses, strongly disagree, disagree, agree, 
strongly agree. While the experimental class was given both sets of questionnaires, the control 
class was only given the adapted version of Deci and Ryan‟s (2002) questionnaires. The latter was 
given before and after the treatment to see the changes in learners‟ motivation. In addition, 
interviews were conducted to two students to explore the effects of digital storytelling to 
 
 
ISSN |2355-3669| E-ISSN |2503-2518| Volume 7| Number 2|Dec 2020| 135 
Available online at http://jurnal.radenfatah.ac.id/index.php/edukasi 
 
students‟ motivation. The interviews were conducted in Indonesians and translated to English. 
In addition, English tests were conducted before and after the treatment to see the effects of 
digital storytelling toward students‟ English skills.  
The respondents were initially twenty students of English literature and language 
department of one of private universities in Bekasi who were divided into experimental and 
control classes. However, one student from the control class dropped out in the middle of 
experiment. The treatment was given for seven weeks. The respondents of present study took 
Advanced Listening and Speaking class. For the experimental class, each lesson had different 
theme. For example, in week 1, the lesson was about cyber-bullying. Digital storytelling related to 
what is cyber-bullying and how to manage it was presented in the beginning of the lesson. 
Students would discuss what they watched and teachers would monitor how students produced 
language. In the end of lesson, students were paired or grouped to produce digital storytelling 
within theme they learned that week.    
 To analyze the results, the present study used two techniques. While quantitative data is 
analyzed by using SPSS, qualitative data will be coded to find similarities of responses. In order 
to ensure the validity and reliability of questionnaire, a pilot study was conducted by using 
Pearson product moment and Cronbach‟s Alpha (>0, 65) to measure the questionnaires adapted 
from Deci and Ryan (2002). In this regard, r=0.900, p<0,05 and n=2.  
 
Findings 
 This sub-section will discuss the results of present study. Firstly, questionnaires‟ results 
of experimental and control classes will be compared to see the differences in the level of 
students‟ motivation. Next, the effects of digital storytelling toward motivation of experimental 
class‟ students will be discussed. The interviews‟ results will be used to provide more discussion. 
In addition, the results of pre-test and post-test results will be discussed to see the effects of 
digital storytelling on students‟ achievements. Following table describes the results of 
questionnaires adapted from Deci and Ryan (2002).  
 
Table 1. Before and after treatment 
 Before Treatment After Treatment 
 Experimental class Control class Experimental class Control class 
















4.00 4.00 0.000 3.90 4.00 .316 4.00 4.00 0.000 4.00 4.00 0.000 
Intrinsic 
Motivation 
4.00 4.00 0.000 3.90 4.00 .316 4.00 4.00 0.000 4.00 4.00 0.000 
Amotivation 1.20 1.00 .422 1.40 1.00 .699 2.00 2.00 0.000 1.40 1.00 .966 
 
The above table shows relatively high level of extrinsic motivation from experimental class 
(M=4.00) compared to control class (M=3.90). Intrinsic motivation of experimental class is also 
higher before treatment (M=4.00) than control class (M=3.90). This suggests how experimental 
class is more extrinsically and intrinsically motivated than control class. In addition, amotivation 
is shown lower in experimental class (M=1.20) than control class (M=1.40).  After treatment, 
extrinsic and intrinsic motivation of experimental class did not change (M=4.00). On the other 
hand, control class shows an increase (M=4.00). In addition, experimental class shows higher 
 
 
ISSN |2355-3669| E-ISSN |2503-2518| Volume 7| Number 2|Dec 2020| 136 
Available online at http://jurnal.radenfatah.ac.id/index.php/edukasi 
 
level of amotivation (M=2.00) while control class (M=1.40) does not show any increase. 
Following table shows the results of Yoon‟s (2013) questionnaires toward the effects of digital 
storytelling.  
 
Table 2. Students‟ attitudes change with digital storytelling 
 




Digital storytelling makes me curious about 
the story. 
3.4000 3.0000 .51640 
2. 
Digital storytelling makes me more interested 
in learning process and activity. 
3.3000 3.0000 .67495 
3. 
Digital storytelling makes me understand the 
story better. 
3.2000 3.0000 .78881 
4. 
Digital storytelling makes me confident when 
I was assigned to read or speak. 
2.9000 3.0000 .56765 
5. 
Digital storytelling provides me with the 
opportunity to think creatively and critically. 
3.4000 4.0000 .84327 
6. 
Digital storytelling makes me know more 
from sharing ideas with classmates. 
3.6000 4.0000 .69921 
7. 
Digital storytelling makes English learning 
fun and pleasant. 
3.6000 4.0000 .69921 
8. 
Digital storytelling makes me more engaged 
in the lesson. 
3.1000 3.0000 .73786 
9. 
Digital storytelling makes me happy with 
English activity. 
3.6000 4.0000 .69921 
10. 
Digital storytelling makes the class 
atmosphere more enjoyable. 
3.7000 4.0000 .48305 
11. 
Digital storytelling makes me like English 
study more. 
3.4000 3.5000 .69921 
12. 
Digital storytelling makes me familiar with 
the story. 
3.4000 3.5000 .69921 
 
The above table shows that majority of learners agree that class atmosphere is better 
(M=3.70) and they become more interested to share their ideas (M=3.60). Next, learners think 
digital storytelling makes English lessons becoming more fun (M=3.60) and they are happier to 
learn English (M=3.60). Besides making learners more interested in English (M=3.40), digital 
storytelling seems to make them critical and creative (M=3.40). Then, majority of learners think 
digital storytelling makes them more interested in English language learning (M=3.40) and 
familiar with the stories (M=3.40). However, the above table shows that digital storytelling does 
not have any significant role in making learners more involved in learning (M=3.30) or more 
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confident in using English (M=2.90). Following table is the results of English tests before and 
after the treatment: 
 
Table 4. The average results of English test before and after treatment 
 
 Experimental class Control class 
N Before After Before After 
Mean 3.6500 4.2000 3.6750 3.9750 
Median 3.6250 4.0000 3.7500 4.0000 
Std. Deviation 1.29207 1.11056 .73645 2.03255 
 
Table 4 shows the results of English tests conducted before and after the treatment. The results 
suggest that both classes experienced increases in test results. However, experimental class 
showed higher scores than control class. Although the increase is not too significant, the results 
suggest experimental class‟ improvement in English test. In addition, despite showing lower 
scores than control class before treatment, experimental class could perform better than control 
class after treatment.  
 
Discussions 
The above section suggests positive effects of digital storytelling toward motivation, 
comprehension, and English skills of learners. Although the results of experimental class do not 
show significant increase in motivation level of learners, the high level of learners‟ motivation in 
the beginning of treatment can be one of the reasons of why digital storytelling do not cause 
significant increase in their motivation. However, digital storytelling seems to have an impact 
toward the participants‟ English skills. They are shown from the results of Table 3. Majority of 
learners in experimental class think digital storytelling has positive impacts toward class 
atmosphere and make English lessons becoming more fun. Below shows how a participant 
thought about digital storytelling and its impact toward her motivation to learn English: 
“Digital storytelling motivates me to learn English because we need correct words to make 
an interesting story…[I need] new vocabulary and [digital storytelling] motivates me to 
learn English.” Student B 
Student B thought digital storytelling motivated her to look for new dictions in order to make an 
interesting digital story, making her more motivated to learn English. Both points suggest a 
positive effect of digital storytelling toward participants‟ motivation.  
In regards of the improvement in learners‟ motivation, there are several factors which may 
lead to it. Firstly, tasks which involve technology such as digital storytelling motivates learners 
(Ushioda, 2005; & Olsen, 1980). Learners are more interested to join the lesson when technology 
is involved. In the present study, the integration of digital storytelling might increase learners‟ 
motivation. Therefore, digital storytelling can be considered as one of successful motivational 
strategies for EFL learners. In addition, because of digital storytelling‟s nature which can be 
consumed widely, it seems to encourage learners to produce attractive contents. This indirectly 
motivates them to learn English so they can better contents. The above points suggest the 
positive impact of digital storytelling toward learners‟ motivation.  
The results of present study correspond with the results of other studies. Majority of 
participants of Aktas and Yurt‟s (2017) study on the effects of digital storytelling toward 
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achievement, motivation and retention of learners think that digital storytelling makes English 
lessons becoming more fun, resulting in the increase in learners‟ motivation and interests. 
Similarly, a study of Hung, Hwang, and Huang (2012) on a group of elementary students in 
Southern Taiwan indicated the benefits of digital storytelling toward students‟ motivation, 
problem-solving competence, and learning achievement. Foelske (2014) also thinks that digital 
storytelling can increase learners‟ motivation and involvement in English learning. In their study 
toward the effects of digital storytelling toward the improvement of writing skills of third graders 
in Turkey, Yamaç and Ulusoy‟s (2016) results demonstrate the improvement in interaction and 
motivation to write. Similar results were shown in the studies (LoBello, 2015; Bumgarner, 2012; 
Hung et al, 2012; & Dakich, 2008). The above studies show the merits of digital storytelling 
toward the improvement of students‟ motivation.  
The results of present study also indicated positive effects of digital storytelling toward 
learners‟ comprehension. Following are comments of participants related to the effects of digital 
storytelling toward English learning.  
“As a visual learner, digital storytelling really motivates to learn because the materials are 
easy to be understood and structured with pictures or visual that might help me in 
remembering the materials.” Student A.  
The above comment shows how digital storytelling affects his motivation because as a visual 
learner, he thought digital storytelling makes English lessons easier to be understood. Burmark 
(2004) study also shows how digital storytelling can improve learners‟ comprehension toward 
lesson materials. Burmark (2004) argues that integrating visual images with texts seems successful 
to enhance learners‟ comprehension. In this regard, digital storytelling is a good technology 
because it collects, creates, analyses and combines visual images with written texts. Thus, it can 
be said that there is a positive correlation between digital storytelling and learners‟ 
comprehension.  
In addition to comprehension, Student A‟s comment also suggested that digital storytelling 
helps him to learn better because it caters his needs as a visual learner who needs to be visually 
motivated. In this regard, digital storytelling provides visually motivating materials to students, 
especially ones who learn better when they are faced with attractive looking materials. Digital 
storytelling improves visual literacy, as claimed by Robin (2008), which defines the latter as the 
ability to understand, create and communicate through visual images. Besides that, integrating 
images to texts as practiced in digital storytelling can improve and accelerate learners‟ 
understanding (Burmark, 2004). It can be said that digital storytelling seems beneficial to 
improve learners‟ literacy and make them comprehend the lesson better.   
Besides the above points, the present study indicates positive impacts of digital storytelling 
to learners‟ creativity. Student A commented, “Digital storytelling helps me in vocabulary 
learning. In addition, it makes us becoming more creative and allows us to make our own 
stories.” The previous comment suggests positive impacts of digital storytelling toward learners‟ 
creativity. Lotherington and Ronda (2014) remark how digital storytelling provides opportunities 
to learners to involve in a non-hierarchical way, encouraging them to be more creative, critical 
and daring. By using digital storytelling, an unseasoned learner can be whatever they want to 
express their creativity and become experts through participation and experiments. A study of 
Lim and Noor (2019) on the effects of digital storytelling as a creative teaching method in 
promoting secondary school students‟ writing skills suggest how students performed better after 
four treatments of digital storytelling. The above points suggest positive impacts of digital 
storytelling toward learners‟ creativity.  
Regarding learners‟ English skills, the present study shows how learners could improve their 
own through digital storytelling. A study of Nassim (2018) on the effectiveness of digital 
storytelling on improving students‟ language skills showed that digital storytelling can help 
enhancing the participants‟ performance in language classrooms. Similar point is also shown in 
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several studies (Yuksel, Robin, & McNeil, 2011; & Ballast, Stephens, & Radcliffe, 2008). Ohler 
(2008) claimed that digital storytelling can help English learning because it involves four skills 
(writing, reading, listening, speaking). In this sense, learners can learn and practice their English 
skills through digital storytelling. Therefore, if it is used effectively (suited to learners‟ interests 
and existing curriculum), digital storytelling can improve learners‟ English skills.   
 
Conclusion 
The present study aims to investigate effects of integrating digital storytelling to learners‟ 
motivation to learn English as a foreign language. Several studies show how digital storytelling 
can be used as one of effective motivational strategies to improve learners‟ motivation. The 
present study is a quasi-experimental one because the participants were divided into two groups; 
experimental and control classes. In addition, the present study used questionnaires and 
interviews to obtain its data. In addition, English tests were conducted before and after 
treatment to see learners‟ improvements in English skills. The results of present study show 
positive effects of digital storytelling toward learners‟ motivation, understanding, creativity and 
skills. Although the results of first set of questionnaires of experimental class did not show 
significant impact, the results of second questionnaire and interviews indicate how digital 
storytelling impacted learners positively.  In addition, test results of experimental class are 
relatively higher than control class. Therefore, the results indicate positive impacts of digital 
storytelling toward English classes.  
Despite efforts to reduce its limitation, the present study is not without one. Firstly, the 
present study might yield more insightful results if it was provided with bigger number of 
participants and more time to observe them. Secondly, it might gain better results if it is 
equipped with more diverse research instruments such as class observation or learners‟ journals 
which might provide the present study with deeper insights on learners‟ take on digital 
storytelling. Despite its limitations, the present study can be a milestone of similar research 
toward motivational strategies and technology integration in EFL classrooms. Further studies 
can discuss learners‟ retentions after integrating digital storytelling and learners‟ attitudes toward 
technology. In addition, a future study might not only analyze learners‟ motivation but also 
demotivation toward digital storytelling. Besides that, it seems important to investigate teachers‟ 
perceptions of the effectiveness of digital storytelling in improving students‟ motivation. By 
investigating both teachers and students, there will be more detailed insights on how digital 
storytelling can influence motivation. In addition, it will provide information on why teachers are 
motivated or reluctant to use digital storytelling in language classrooms. Such information will be 
valuable for teachers, researchers and educational institutions.   
Nevertheless, despite the positive effects of digital storytelling shown in the present study, 
it does not mean that digital storytelling can be given to all students unconditionally. There are 
several conditions need to be met by educational institutions, teachers and students. Firstly, the 
integration of digital storytelling needs to be supported by the presences of suitable technology 
devices such as computer, LCD projector, or else in language classrooms, something which 
might be not provided by every educational institution. Similar to the presence of technology 
devices, digital storytelling seems better to be equipped with internet. Although digital 
storytelling can be created using offline software, internet can provide better sources for students 
to elaborate their stories. A study of Rahimi and Yadollahi (2017) on the differences in literacy 
skills between students who used offline and online digital storytelling showed that online digital 
storytelling made students produced more creative digital stories and performed better than ones 
with offline software. In addition to technology, teachers need to be equipped with needed skills 
to effectively use or teach students with digital storytelling. Moradi and Chen (2019) argue that it 
is challenging to prepare teachers or practitioners with these technological skills. Thus, it can be 
said that digital storytelling can only be successful in motivating students when the classrooms 
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are equipped with technology devices, internet and skilled teachers. Besides the provision of 
technology devices, it is also important to train teachers with technological skills so that they can 
use digital storytelling in language classrooms optimally. Thus, a research which specifically 
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